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A. IntroductionReading educators and classroom teachers agree that vocabulary acquisition is crucial forsuccess in language learning, in particular to reading (Yopp, Yopp & Bishop, 2009). Results ofseveral studies have confirmed the important role of vocabulary especially in readingcomprehension. For one, Ouellette (2006) found that depth of vocabulary knowledge is anaccurate predictor of skill in reading comprehension. A wide knowledge of vocabulary tended toresult in correspondingly high levels of reading comprehension. In a similar vein, Hiebert andKamil (2005) professed that vocabulary plays an important role in reading comprehension andin students’ overall academic success. From the statements of these studies, the researchersconcluded that good vocabulary skills can grant language learners a notable advantage incertain language skills over their peers.However, it appears that many language teachers agreed upon the idea that vocabulary isnot as important in learning a foreign language as certain aspects such as grammar. Folse(2004) noticed that the role of vocabulary in foreign language curricula has been mostlyrestricted to a secondary role. Watts’ study (as cited in Graves, 2006) found that teachersviewed vocabulary instruction as a method of assisting reading comprehension and not in termsof the more general goal of building students’ vocabulary in ways that would be beneficial bothin and out of school. With teachers having these views toward vocabulary instruction, it is easyto see why they do not set aside enough time specifically for vocabulary instruction to meettheir pupils’ needs.There is a gap between the vocabulary knowledge of native English learners and Englishlanguage learners, and its impact carries over into other language skills. Graves et al. (2013)acknowledged that the gap is quite wide, and August and Shanahan (2006) stated that thevocabulary gap is the reason that English language learners rarely approach the same level ofproficiency in reading comprehension as that achieved by their English-proficient peers. Thismeans that if teachers were to address the problem of poor reading comprehension amongEnglish language learners, they would have to start with building a solid foundation in theirpupils’ vocabulary. As such, it is vital for teachers to find ways to support the vocabularydevelopment of pupils, especially those who start school with small stores of words.However, the challenge of teaching vocabulary to ELLs is a difficult one to surmount, namelybecause of the sheer complexity of word knowledge (Yopp et al., 2009). Words in the Englishlanguage convey multiple meanings which vary according to the context in which they are used.A single word can possess as many as three or four meanings in different contexts. Yopp et al.(2009) highlighted the fact that a pupil who knows only one meaning of a word will facedifficulties in comprehending the same word in a different context. This is because the pupilneeds to build understanding of the word in the new context and also combine the twomeanings into the same word. Often, the pupil becomes confused between the various meaningsand fails to make the right contextual connection.
B. Background of StudyIn the researchers’ past teaching experiences, they had observed that the level ofvocabulary of the pupils they taught was very low, especially the pupils from rural areas.Compared to their more urban counterparts, the rural pupils did not know even the most basicvocabulary such as “pencil-case” and “blackboard”. The pupils’ low level of vocabulary proved tobe a major stumbling block during reading and writing lessons. They were unable to read thesimplest of texts and lost interest in the lesson very quickly. The researchers had to constantlyprovide support in explaining the words normally through miming and gestures. However, thepupils were still unable to understand the content of the text and could not complete theactivities they had planned for them. The researchers struggled through the majority of theirreading and writing lessons.In teaching reading to the class, the researchers noticed that most of pupils did not knowthe vocabulary in the text. This was shown by the pupils’ lack of response when the researchersasked them questions about the text. The vocabulary concerned was of the beginner’s level,such as “shield” and “sword.” The researchers tried the method of pre-teaching the vocabularybefore reading the text. This method proved to be inefficient as some of the pupils still askedthem about the same vocabulary during individual work. This meant that not all of the pupilswere able to grasp the new vocabulary taught. The pupils were also clearly bored with the
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traditional method of vocabulary instruction which involved presenting the word and itsmeaning. As the researchers expected, when they asked their pupils about the vocabulary thenext day, most of them had forgotten about it and needed prompts. Therefore, the researchersdecided that they needed to find an interesting way to help their pupils learn vocabulary moreeffectively.
C. Problem of The StudyOne of the problems the researchers observed in their pupils that aroused the concernwas the pupils’ poor recall of vocabulary. The pupils were largely unable to remember thevocabulary they had learnt from one day to the next. For example, if the teacher taught themfour new words one day, they would forget three of the words the next day. There were pupilswho recognized the written or oral form of the word, but could not produce the word meaningwithout guidance from the teacher.Other educators have noticed similar problems about word recall in second languagelearners. Takac (2008) claimed that when new information is obtained, if conscious effort is nottaken on the part of the learner to retain it, most of the new input will be forgotten immediately.One of the reasons given for this phenomenon is the non-linear, incremental nature ofvocabulary acquisition. Knowledge of a lexical item encompasses multiple dimensions, whichare phonological, orthographic, morphological, syntactic, and semantic. As such, it is generallyaccepted that fully learning a word is a highly complex task (Graves, 2006). Additionally,another factor that affects vocabulary recall is the complexity of word knowledge. In a study onthe effects of word complexity on second language (L2) vocabulary learning, Rosa and Eskenazi(2011) showed that L2 students found it easier to learn words with two or fewer word sensesthen those with three or more word senses. As could be seen from the investigations of variousresearchers, word learning is a difficult process and English language learners find it a potentialstumbling block to their language learning. One of the factors that makes word learning hard isthat a word may have different meanings in other contexts. Hence:, teachers need to help theirpupils to be able to grasp the meaning of the word accurately by aiding them to comprehend theword in several contexts.This research aims to achieve the following objectives: (a) to investigate the effects ofusing vocabulary journals on pupils’ vocabulary learningand (b)to investigate the effects ofvocabulary journals on pupils’ participation in learning vocabulary.The research questions formed are as follows:(a) What are the effects of using vocabularyjournals in facilitating the pupils to learn vocabulary?and (b)How does using vocabularyjournals affect the pupils’ participation in learning vocabulary?
D. Literature Review

1. English Language Learners (ELLs)A large proportion of students learning English in Malaysia are ELLs. The term ELL refersto students who come from homes where English is not their native language and who requirefurther instruction in English to improve their proficiency (August & Shanahan, 2006). Datafrom international assessments have shown that many students in Malaysia fit thecharacteristics of ELLs. In the 2009 exercise of the PISA assessment, 44% of Malaysian studentshad a below minimum proficiency level in reading, compared to the OECD average of 19%(Ministry Of Education, 2013).Most students in Malaysia are exposed to English as a second language only when theycome to school. Students, especially those in semi-urban and rural areas, think of English as aforeign language as it is not their native language and do not use them in their daily lives(Yamat, Fisher & Rich, 2014). Pupils who have both of these characteristics fall under theclassification of ELLs.
2. Vocabulary JournalFisher and Frey (2008) highlighted the following sequence in the use of vocabularyjournals: (1) introduce, (2) define, (3) discuss, and (4) apply. The sequence allows ELLs to workwith their vocabulary. The format of the vocabulary journal can be determined by the teacher tosuit the particular context and needs of the content area. For example, a journal in an English asa second language classroom may have sections divided according to word classes. Vocabulary
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journals are typically used to record vocabulary, student-friendly definitions and visualrepresentations for each term (Larson, Dixon & Townsend, 2013). Teachers can include featuressuch as a word index or examples of usage in different contexts.The inclusion of student-friendly definitions in vocabulary journals makes the task ofword learning more effective. Graves (2006) emphasized that definitions are a staple in alleffective vocabulary instruction. However, traditional dictionary definitions are often toocomplex for ELLs to decode and thus, are not very helpful to many students. By contrast,student-friendly definitions are phrased using everyday language and provide examples of howthe word is used (Yopp et al., 2009). By incorporating student-friendly definitions, vocabularyjournals make the task of word learning less daunting and more approachable.Vocabulary journals also have visual representations of vocabulary, which are included inthe form of drawings made by pupils. Experts have found visual representations to demystifythe retention process and improve the students’ comprehension. For example, Graves et al.(2013) recommended using pictures to raise interest and improve retention of vocabulary inpupils’ memories. Phillips (2005) referred to drawings as a graphic language, and that childrenuse drawings to record understandings and reconstruct ideas. As children find it easier toexpress meaning and form concrete understanding by making mental images and drawingthem, this feature of vocabulary journals makes it useful as an effective vocabulary instructionstrategy for primary-age learners.Furthermore, vocabulary journals help to provide a more authentic experience for ELLs inthe area of building word knowledge. A learning experience is authentic when it involvescontexts and concepts that are relevant to the learner (Authentic Learning, 2013). Vocabularyjournals build on previous concepts familiar to the learner and lets pupils to make changes toexisting information, effectively making it an archive of vocabulary. Larson et al. (2013)emphasized that pupils can revisit the journal to add new information about previous words,such as new nuances and contexts. Pupils can refer to, make additions, and revise the content ofthe journal as they progress through stages of word learning, making it a personal experienceunique to every individual. As the pupil adds to the pages and sections, the vocabulary journalauthentically grows in proportion to the pupil’s word knowledge.The format of the vocabulary journal that the researchers used included student-friendlydefinitions, visual representations, and writing sentences; each template had spaces for fourwords. Additionally, the researchers included the feature of window flaps to make the journalmore interactive.
3. Underpinning Theoriesa. Zone of Proximal DevelopmentThe zone of proximal development (ZPD) is defined as the area between the child’scurrent developmental level as determined by independent problem solving and the level ofdevelopment that the child could achieve through adult guidance or in collaboration with morecapable peers (Vygotsky, 1978). For example, a learner is unable to achieve tasks beyond hiscurrent knowledge on his own. However, when working together with a teacher or person ofhigher knowledge, the learner would be able to achieve those tasks. Woolfolk (2010) describedthe ZPD as dynamic and changing, influenced by the interactions between the teacher andlearner. The learner’s role is to construct understanding by making connections between priorknowledge and new knowledge obtained by current experiences. The teacher’s role is moresignificant as it is he/she who guides the learner to achieve deeper understanding.One of the common applications of the ZPD is in the concept of instructional scaffolding.Instructional scaffolding refers to the technique of changing the level of support given tolearners when solving a problem or a task. The scaffold is given so that learners will be able toconcentrate on building understanding and completing the task (Woolfolk, 2010). Research hasalready proven that instructional scaffolding has a significant positive impact on the acquisitionof literacy among young learners, helping them to become more skillful, independent andcompetent (Burch, 2007). Initially, the teacher or more skilled person might do most of thework, but as the learner grows more competent, the scaffolding is withdrawn. The mostimportant function of the scaffolding is to the keep the learners in the ZPD (Schunk, 2008).When too much scaffolding is given, it will cause over-dependence in learners and put a stop to
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the process of independent mastery. The idea is that instructional scaffolding acts as a purelysupportive structure, with the learner in charge of his or her own learning process.b. Explicit InstructionArcher and Hughes (2011) explained explicit instruction as an unambiguous and directapproach to teaching.The instructor provides a specific outline of learning goals for the student,teaches the lesson content through clear and direct explanations (Jenkins, 2012), and supportsstudent practice until the learning goals are achieved. Elements of explicit instruction includefocusing instruction on critical content and helping students to organize knowledge (Archer &Hughes, 2011). Teachers can teach important skills, concepts, and vocabulary to meet theinstructional needs of their students. Additionally, teachers can help students organizeknowledge in ways that help them to better understand connections between concepts.It is important to teach vocabulary explicitly to English language learners in order tosupplement their vocabulary learning. Experts tell us that many students who need to developtheir vocabulary do not read widely enough to do so. For example, Hanson and Padua (2011)stated that students who read less learn far fewer words than those who are active readers.Graves et al. (2013) emphasized that instruction incorporating explicit teaching is morepowerful than traditional instruction. The research has spoken-explicit instruction undeniablyhas positive implications for language learning. Students who do not spend time readingindependently need explicit vocabulary instruction to improve their vocabulary.
E. Methodology

1. Research DesignIn this action research, the researchers applied Kemmis and McTaggart’s (2008) actionresearch model which involves four stages in a spiral cycle: (1) planning, (2) acting, (3)observing, and (4) reflecting (see Figure 1).

Figure 1.Kemmis and McTaggart’s action research model. Obtained from N. K. Denzin & Y. S. Lincoln, Strategies ofqualitative inquiry, 3rd edition (2008).In this model, the researchers began by devising a plan of action based on the premisethat improvement or change was desired (Cohen, Manion & Morrison, 2011). It was that theresearchers were seeking to improve on their existing practice, or to find a way to solve theproblem. The plan of action was carried out and its effects monitored by the researchers. Asnew data started coming in from the implementation, the researchers reflected on and
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evaluated the effect of the action plan. The general plan was then revised in light of the newinformation obtained and the second cycle was carried out accordingly; and so the spiralcontinued.The idea behind the action research model is that the researchers were encouraged toinvestigate what was happening in their classrooms in an organized and systematic way.Kemmis and Mc Taggart (2008) described their spiral model as a deliberate process throughwhich people aim to transform their practices through a spiral of cycles of critical and self-critical action and reflection. A lot of critical reflection and evaluation is needed to refine a planor strategy before it becomes really efficient and effective; hence the spirals shape of the modelthat implies a repeating cycle. The spirals cycle was helpful for the researchers to guide themthrough the repeating steps of the model and incorporate improvements from previous plans toform better ones.
2. Research ParticipantsThe participants of this research were from Sekolah Kebangsaan Montfort in the town ofBatuPahat in the state of Johor in Malaysia. They were from a class of Year Five pupils. Therewere 27 pupils in the class, all of which were males as it is an all-boys school. The class wasranked second overall in the year, meaning that their English proficiency ranged from low tomoderate, with one or two outliers of exceptional aptitude.All of the participants spoke Malay language as their native tongue. The researchers choseto focus on this particular group as the researchers were most interested in the pupils’ opinionsabout the vocabulary journal and how it would affect their vocabulary learning and theirparticipation in the learning of it.
3. Technique of Data CollectionFor this research, the researchers used two qualitative data sources and one quantitativedata source. The qualitative data sources are semi-structured interview and pupils’ work. Thequantitative data source is teacher-made pre-vocabulary test and post-vocabulary test. The ideabehind this is that the blending of both qualitative and quantitative methods would provide amore thorough understanding of the research problem than a single type of method by itself.
4. Instrumentsa. Data Collection Methods1) Pre-Vocabulary Test and Post-Vocabulary TestThe instrument of pre-vocabulary test and post-vocabulary test was a quantitative datasource. Teacher-made tests are used to measure the impact of the proposed strategy onparticipants’ performance (Mills, 2007). The test the researchers created consisted of 15questions. The researchers administered the pre-vocabulary test in the first week of theresearch before the action, and the post-vocabulary test in the fourth week after the action. Inorder to see if the vocabulary journals had any significant impact on the participants’vocabulary development, the same test was used for both times. The results of both tests werethen tabulated and analyzed to compare the scores of participants before and after theimplementation of the action.2) Pupils’ WorkWhen pupils create a document as a product of learning, these documents fall under thecategorization of pupils’ work (Curtis, Dempsey & Shambough, 2010). Pupils’ work is commonlyused as a data source in action research as they are a rich source of qualitative data. Goh (2012)endorsed pupils’ work as strong evidence in action research, useful for demonstrating thedevelopments in pupils’ understanding. The wonderful aspect about pupils’ work is that pupilswill inevitably create them as a natural by-product of learning, and therefore this data sourcerequires only that the teacher keep samples of it for analysis.In the research, pupils’ work consisted of the vocabulary journals the pupils had created.The researcher/teacher created the books by folding 5 pieces of A4 paper in halves and thenstapling them together. The template of the vocabulary journal was created using MicrosoftWord. The format of the template included window flaps, pupil-friendly definitions, example ofsentences, and visual representations. The researcher/teacher distributed these templates theday before the lesson that she planned to use the journals. Pupils cut out the templates and then
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pasted them into the makeshift books in readiness for the next day’s lesson. A total of sixparticipants’ vocabulary journals were used in the data analysis.3) Semi-Structured InterviewOne-on-one interviews are a common qualitative data source used in action research(Creswell, 2012). The advantage of interview is that they allow participants to give detailedinformation in a specific area, which is helpful for the researcher to answer a specific questionin their research. However, researchers need to phrase questions correctly so that they can getthe information they really need (Mills, 2007). It is recommended to use an interview guide toprevent veering off-topic and also to record the interview to accurately capture participants’responses.The researchers used the interview method because they wanted to obtain informationabout the perceptions of the participants towards the effects of vocabulary journals on theirlearning and participation. The researcher/teacher carried out individual interview in a semi-structured format with three of the participants. Before carrying out the interview, theyobtained consent from the participants. The interview followed a formal style and an interviewguide was used, though sometimes the researcher/teacher asked a few additional questionswhen appropriate. In order to put the interviewees at ease, the interview was carried out in aninformal setting which was the classroom. In addition, the researcher/teacher used smartphoneto record the interview for the purpose of transcription and decoding.b. Data Collection ProceduresA number of actions were taken while implementing vocabulary journals among theparticipants. The researcher/teacher implemented the plan of action over a period of threeweeks. In the first week, the researcher/teacher conducted the pre-vocabulary test andintroduced the pupils to the vocabulary journal. The researcher/teacher explained about thepurpose of the vocabulary journal and informed the class that they would be using the journalduring the reading lesson. The vocabulary journal was used in the pre-reading stage of readinglessons to pre-teach vocabulary that would appear in the reading text. The researcher/teacherconducted a total of three reading lessons using vocabulary journal as part of the pre-readingstage. A total of 15 words were taught (i.e., five for each week) in action phase. All of the wordswere action words under the verbs word class.Before starting the action of the vocabulary journal, the researcher/teacher had to makesure that the pupils knew what they were about to do. To her knowledge, the pupils had notbeen exposed to journal writing in any form before this. Therefore, the researcher/teacher tookcare to introduce the journal using simple explanations. She drew the format of the journal onthe whiteboard as part of the explanation. The researcher/teacher also gave clear instructionsto the pupils on how to cut and paste the templates correctly, and prepared spare templates incase of mistakes. As part of the introduction, she prepared a sample of the vocabulary journaland showed it to the pupils.The time allocation for filling in the vocabulary journals was approximately 15 minutesafter pre-teaching the vocabulary for a reading lesson. At first, the researcher/teacher guidedher pupils through a detailed step-by-step process to complete a few entries in the journal. Afterthe first time, pupils quickly grasped the format of the journal and were able to complete itwithout any instructions. Still, she made sure to circulate an example of a completed journal(with different vocabulary) for pupils who were slower on the uptake.As pupils were filling in the journal, the researcher/teacher walked around the classroomand facilitated the process. For each entry, the pupils had to fill in five words, each with a pupil-friendly definition, a simple line drawing and one sentence. The researcher/teacher usuallydiscussed the definitions with her pupils and wrote them on the whiteboard for their reference.Pupils were always encouraged to draw representations of the word based on their own mentalimages. When pupils asked the researcher/teacher questions about how to write sentences ormake drawings, she provided some suggestions to facilitate their thinking process.The researcher/teacher also observed other pupils who were quieter, but neverthelessneeded some form of scaffolding. She approached them and asked them leading questions sothat they would be able to connect the word meaning to their prior learning. To fulfill her role asfacilitator, the researcher/teacher made sure never to provide the pupils with direct answers.
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She usually allowed 15 minutes for pupils to complete the journal before collecting them andproceeding with the rest of the lesson.In the next lesson, the researcher/teacher returned the journals to her pupils. Sheinstructed her pupils to exchange journals with partners sitting near them and check thejournals for any blank spaces. If they found blank spaces in the journals, pupils would markthem with an “X”. The journals were then be returned to their owners, who were given 10minutes to fill in the blank spaces. During this time, other pupils could re-read, makecorrections, revise, or add to previous entries if they wished.
5. Technique of Data AnalysisThe data obtained through research is organized into two types which are quantitativeand qualitative data. For quantitative data, the information is presented through method ofdescriptive statistics. Descriptive statistics does not make any inferences and predictions, but isconcerned only with the description and presentation of numerical data (Cohen, Manion &Morrison, 2011). Data is presented as mode, mean, median, and standard deviation.Qualitative data is presented in narrative, descriptive, and non-written forms. Sources ofqualitative data include field notes, maps, journals, surveys, and et cetera. Analysis of such datainvolves going through a large quantity of language and images recorded in the data sourceswith a fine-tooth comb to locate information of interest. Creswell (2012) viewed the analysis ofquantitative data as a process that requires the researcher to understand how to make sense oftext and images in order to form answers to the research questions. The researchers did so byorganizing the data according to themes, summarizing the findings, and interpreting the data.

F. Findings and Discussion
1. Findingsa. Pre-Vocabulary Test and Post-Vocabulary TestThe mode of the pre-vocabulary test is 53, the mean is 42.17 and the median is 43.5 (seeTable 1). In the post-vocabulary test, the mode had increased to the figures of 73 and 100, thelatter of which is the maximum value. From this, the researchers concluded that moreparticipants had achieved a maximum score on the post-vocabulary test compared to the pre-vocabulary test. The median score increased from 43.5 to 76.5 and the mean score increasedfrom 42.17 to 77.67, which indicate that on average participants scored better in the post-vocabulary test.

Table 1The mode, mean, median, and standard deviation
Test Mode Mean Median Standard DeviationPre-vocabulary test 53 42.17 43.5 10.74Post-vocabulary test 73, 100 77.67 76.5 22.21

The standard deviation tells us the shape of the distribution in the data set, and howclose the individual data values are from the mean value. A large standard deviation wouldimply that the scores of participants tend to stray far from the mean score. The value of thestandard deviation increased from 10.74 to 22.21, which implies that the distribution of scoresbetween participants has become wider in the post-vocabulary test. From this, the researchersconcluded that some participants were able to benefit more from the vocabulary journalcompared to other participants.b. Pupils’ WorkThe participants’ journal entries showed that pupils had a good understanding about themeaning of the words. This could be seen through the illustrations they made to help themremember the meanings of the words. For example, for the word “punch” participants drew apicture of a fist hitting the face of a person (see Figure 2). It was obvious from their drawingsthat the participants understood the meaning of the word quite well. In another instance, for theword “knock” participants drew the picture of a hand knocking on the door (see Figure 3). Thedrawings among the participants were different according to their own styles, but all of themshowed a common factor of comprehension.
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Figure 2. Drawings by (from left to right) P1, P2, and P3 for the word “punch”.

Figure 3. Drawings by (from left to right) P4, P5, and P6 for the word “knock”.The pupils’ entries in the journal showed that they enjoyed drawing simple illustrations ofwords they had learnt (see Figures 2 and 3). They did not copy the pictures from a source, butwere able to draw images from their own imagination. This was evidenced by the variety indrawing styles and high level of personalisation to the drawings.The participants’ journal entries showed that they were able to grasp the context of thevocabulary and use it to some extent in their writing. This could be observed through thesentences that they wrote. For example, P5 wrote the sentence “I yown [yawn] before sheep
[sleep]” and P4 the sentence “I [was] very tired. I yawn [yawned].” for the word “yawn” (seeFigure 4). The pupils had understood that yawning was a symptom of being tired and wantingto sleep.

Figure 4. Example sentences by P5 and P4 for the word “yawn”.However, P1 and P3 were not able to display any knowledge of being able to use thevocabulary they had learnt in the correct context. P3 did not write anything into the spaceprovided for writing sentences, while P1 merely copied down the vocabulary again.c. Semi-Structured InterviewAll the responses from the interviewees were recorded and transcribed in order tofacilitate the process of coding the information. The perceptions of the pupils about the effectsof the vocabulary journals toward their learning and motivation were interpreted through thecontent analysis of their responses. For the coding of the data, the researchers classified theparticipants’ responses according to two themes which would help them to answer the researchquestions they had set.1) Effects on Vocabulary LearningAll of the participants agreed that the vocabulary journals helped to improve theirvocabulary learning (see Table 2). For example, in answer to the question “Did the vocabularyjournal help you to learn vocabulary?”, all three participants answered with a firm “Yes.” Thisshowed that the participants felt strongly that the journals had a positive impact on theirvocabulary learning.
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Table 2Participants’ responses to interview question 1
Question Did the vocabulary journal help you to learn vocabulary?P1 Yes.P2 Yes.P3 Yes.
The participants were able to provide some reasons for how the vocabulary journal hadhelped them (see Table 3). P1 said this: “Melukis, member maksud dan membuat ayat. (Drawing,

giving the meaning, and making sentences.)” Participant 2 said this: “Boleh melukis, boleh
membuat ayat, dan boleh membuat maksud. (I was able to draw, make sentences, and make
definitions.)” P3 said this: “Bagi saya melukis, member maksud, membina ayat. (It let me draw,
give meanings, and make sentences.)” The three reasons given were that they could draw, writedefinitions, and form sentences, and all of them gave the same reasons. Interestingly, the firstreason given by the participants was that they could draw illustrations of the vocabulary. Theother reasons given were that they could give the meanings of the words and write sentences.

Table 3Participants’ responses to interview question 2
Question How did the vocabulary journal help you to learn vocabulary?

State 3 ways that it helped.P1 By drawing, giving definitions, and forming sentences.P2 I can draw, form sentences, and make definitions.P3 It let me draw, give definitions, and form sentences.
2) ParticipationThe participants all agreed that the experience of using vocabulary journals made themparticipate more in learning vocabulary (see Table 4). When asked about the features of thejournal that he felt made him interested, P1 said this: “Boleh melukis, membuat ayat, dan

menampal. (I can draw, form sentences, and paste it).” Participant 2 answered as such: “Sebab is
boleh melukis dan ia boleh member maksud. (Because I can draw and write the meaning).” P3 saidthis: “Sebab ia boleh bagi maksud. (Because I can use it to write down the meaning.)” Amongst thereasons stated, the elements of drawing and writing the definition were most frequently givenby the participants. Other reasons given were that the pupils could paste the templates and towrite the meaning of the word (see Table 5).

Table 4Participants’ responses to interview question 3
Question After using the journal, are you more interested in using

vocabulary?P1 Yes.P2 Yes.P3 Yes.
Table 5Participants’ responses to interview question 4

Question Please give me a reason why (the journals helped you to learn
vocabulary).P1 I can draw, form sentences, and paste it.P2 Because I can draw and write down the meaningP3 Because I can use it to write down the definitions
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The participants listed some common features that they liked most about the journal (seeTable 6). P1 stated this: “Membuatayat, melukis, dan menampal. (I can make sentences, draw, and
paste.)” P2 said such: “Ia ada warna, ia boleh ditampal, dan boleh membuat ayat. (It’s colourful,
can be pasted, and I can make sentences.)” P3 said this: “Melukis, member maksud dan menulis
ayat. (Drawing, giving definitions, and writing sentences.)” From their responses, the mostpopular features of the vocabulary journal were found to be that participants were able to writesentences and draw simple illustrations of vocabulary.

Table 6. Participants’ responses to interview question 4
Question Please tell me three things that you like about the journal.P1 I can make form sentences, draw, and paste it.P2 It’s colourful, can be pasted, and I can make sentences.P3 Drawing, giving definitions, and writing sentences

2. Discussiona. Research Question 1: What are the effects of using vocabulary journals in facilitating thepupils to learn vocabulary?Overall, the vocabulary journals had a positive impact on the pupils’ vocabulary learning.The researchers believed the journals helped the pupils to learn vocabulary more effectively.The positive impact of the vocabulary journals was shown through the pre-vocabulary test andpost-vocabulary test. All of the participants’ scores saw an increase in the post-vocabulary test,proving that the journals were definitely of assistance, however slight, in their vocabularylearning. The results are supported by the statements of P1, P2 and P3 who affirmed that thevocabulary journals helped them to learn vocabulary in their interviews.The characteristics of the vocabulary journals such as having segments to draw simpleillustrations, record student-friendly definitions, and write sentences were found to promotethe learning of vocabulary among the participants. This was corroborated by P1 who stated thatdrawing, giving word meanings, and writing sentences were helpful in learning vocabulary. Thefindings of the study are supported by Graves et al. (2013) who argued that instruction withboth definitional and contextual information is more effective that instruction with only onetype of information.Drawing simple illustrations seemed to be especially helpful for vocabulary learning. Thiscould be observed from the interviews where drawing simple illustrations was the first,immediate response given by all participants asked to list helpful aspects of the journal. Thetotal agreement of the participants concerning the usefulness of illustrations tallies withGangwer’s (2009) claimed that most pupils are visual learners, and thus would benefit fromvisual learning.The vocabulary journals were found to promote a deeper understanding of the context inwhich the vocabulary should be used as evidenced by analysis of the pupils’ work. Pupilsconsistently used the words in the correct contexts when writing sentences for the vocabularythey had learnt. This could be related to the fact that they could refer to their personal drawingsfor understanding. The claim was verified by Phillips (2005) who asserted that children usedrawings to record understanding and reconstruct ideas.However, the effect of the vocabulary journals seemed to vary according to the pupils. Thestandard deviations of the pre-vocabulary test and post-vocabulary test saw a marked increasefrom 10.74 to 22.21. This meant that the range between the scores of the participants in thepost-vocabulary test had widened. From this, it would appear that the vocabulary journals had abetter effect on some of the participants’ vocabulary learning compared to others. Anotherperspective would be that a number of the participants did not find the journals as helpful totheir vocabulary learning.b. Research Question 2: How does using vocabulary journal affect the pupils’ participationin learning vocabulary?
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The vocabulary journal was found to increase the pupils’ participation in learningvocabulary. From their interview responses, all the participants stated that they liked theexperience and found it enjoyable. The authentic experience of being able to add newinformation and personalize the journal seemed to have successfully attracted the participantsto learn vocabulary. The findings are supported by Hiebert and Kamil (2005), who stated thatseeing vocabulary in the rich contexts provided by authentic texts rather than in isolation wasone of the characteristics of instruction that produced robust vocabulary learning.
G. ConclusionAfter using the vocabulary journals for a few weeks, all the pupils found that they wereable to learn new vocabulary better. This was evidenced by the improvement in their test scoresand fairly consistent use of the words in accurate contexts. However, the effect of the vocabularyjournals does not appear to be uniformly good for all pupils. In addition, the pupils also becamemore enthusiastic about the learning vocabulary compared to before the action when theyparticipated more in the lessons. To conclude, vocabulary journals could help the pupils to learnvocabulary better and increase their participation in learning vocabulary.
H. Suggestions for Future ResearchThis research was conducted using only one type of word which was verbs. For furtherstudies, researchers could investigate the effects of using vocabulary journals to teach otherword classes such as adjectives, nouns, and adverbs. This would make the findings of theresearch more complete in terms of verifying the effects of the vocabulary journals towardlearning vocabulary from various word classes.Additionally, researchers could use other data collection methods to increase the validityand reliability of the findings. For an instance, questionnaires could be used to gain moredefinitive opinions from the pupils about how the vocabulary journals helped them to learnvocabulary. The questions used in the interview were also incomplete as participants were notasked to share their opinions concerning several important aspects of the effects of the journals,such as how writing student-friendly definitions helped to increase understanding. Furtherresearch in this area could include such questions, so that a better picture of the vocabularyjournals’ effects could be obtained.
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